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IT Trends in Four Years 
of Incoming
Students at 
The University 
of Hong Kong

Survey results
show increased

skill and comfort
with computers,

and changing
attitudes about

their use in
education

Hong Kong’s recent efforts to
integrate information technol-
ogy (IT) into education include

the 1996 University Grants Commit-
tee (UGC) report on higher education
and the five-year IT in Education Strat-
egy announced by the government in
1998. At the same time, and alongside
the implementation of other IT initia-
tives on campus, The University of
Hong Kong started the first campus-
wide notebook computer program in
any Asian university. The Information
Technology and Teaching Group (IT&T)
in the Centre for the Advancement of
University Teaching (CAUT) conducted
“year-start” surveys (see the sidebar) to
collect baseline information from new
first-year students before they had any
IT experience on campus.

This article provides an overview of
Hong Kong’s efforts to embrace IT in
education, explaining secondary school
student preparation for using IT before
entering university, followed by a study
of the year-start survey findings from
1998 to 2001. This survey analysis aims

to identify trends in IT skills and atti-
tudes among the four cohorts of incom-
ing freshmen at the beginning of their
first academic year at the university.1

Adoption of Information
Technology in Education

In 1996, the UGC published a report
on higher education in Hong Kong.
The UGC is a non-statutory committee
that advises the Hong Kong govern-
ment on the funding needs of eight
established local higher education insti-
tutions.2 The report, Higher Education
in Hong Kong, advocates embracing
information technology in education.
“We believe that the expected educa-
tional quality benefits demand the
adoption of information technology —
to maintain or increase competitive-
ness if for no other reason.”3 This was
one of the few initiatives that confirmed
the importance of IT in the future of
education. Even before the report was
published, Research Grants Committee
(RGC) and UGC funding had set aside
more than HK$300 million in the
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1995–1998 triennium to support the
development of IT-based teaching devel-
opment projects, IT-related research pro-
jects, and the Hong Kong Academic and
Research Network (HARNET).4

A year later, Chief Executive Tung
Chee Hwa pledged in his inaugural pol-
icy address that Hong Kong would be a
leader in the future information world.
The IT in Education Strategy5 document
laid out objectives to equip young peo-
ple with the skills and attitudes required
in the information age, and initiatives
that would help realize these objectives
at the pre-university level. The proposed
initiatives included investing in the
infrastructure for Internet access for stu-
dents and teachers; providing IT facili-
ties for use in schools; integrating IT

into the curriculum, providing IT train-
ing for teachers; and developing stu-
dents’ learning targets at different stages.
The document also called for support to
foster a community-wide culture change.

Student Access to Computers
and the Internet

Student computer ownership neces-
sarily points to the issue of access equity.
As the use of IT in the learning process
becomes commonplace, students who
do not own computers will be at a dis-
advantage in their studies. Since the
drawing up of the IT Strategy, student
access to computers and the Internet
has improved significantly, both at home
and in schools. The Second Interna-
tional Information Technology in Edu-

cation Study (SITES) reported home
ownership of computers in 1999 for Sec-
ondary 6 (S6) students in Hong Kong to
be 91 percent; among them, 67 percent
had Internet access.6 (S6 and S7 courses
prepare students for tertiary education,
and institutional selection of students is
mainly based on the results obtained
from an exit examination.) The study
also found that the student-to-computer
ratio in secondary schools in 1999 was
36 to 1, and over 80 percent of sec-
ondary schools had access to the Inter-
net for teaching and learning purposes.
Even though the level of computer
provision was not high compared to
countries like Canada, New Zealand,
Singapore, and Norway, which have stu-
dent-to-computer ratios of 18 to 1 or
even fewer, Hong Kong secondary
schools have high-quality peripherals
like LCD panels and video projectors.

On the territory-wide level, figures
from the Census and Statistics Depart-
ment (C&S) showed that in 2001, 61
percent of all households in Hong Kong
had personal computers, and 49 per-
cent had Internet access.7 The 2001 C&S
data also indicated that slightly more
than half of all persons in Hong Kong
aged 10 and over had used personal
computers, and 43 percent had used the
Internet, during the 12 months prior to
the survey.8 These data, and those of
the SITES project, suggest that computer
and Internet access are recognized as
priorities for students, especially those in
upper grades, to facilitate learning. The
SITES study also indicated significant
correlation among “all areas of self-pro-
claimed competence with home com-
puter ownership.”9

In addition, the socio-economic back-
ground of the students affects their
access to IT for learning. The issue of
access equity was most acute for stu-
dents in the lower grades. The situation
could become more serious as IT appli-
cations are more highly integrated into
the curriculum.

Student Preparation
for IT Readiness

While 88 percent of S6 students
reported competence in basic computer
operations,10 the SITES study also found

While the year-start survey conducted on the 1998 cohort was a census/non-

sample survey, the other three were random-sample surveys. The number of stu-

dents (n) involved and the response rates for the different year-start surveys in the

four years follow: 1998: n=828, 30.1 percent; 1999: n=444, 63.4 percent; 2000:

n=617, 50.8 percent; 2000: n=441, 63.0 percent. In the 2000 year-start survey, a

quota was introduced to the sampling process of both the participants and non-

participants in the notebook computer program. At a 95 percent confidence

level, the margin of error for both the 1999 and 2001 year-start surveys was

within ±4.3 percent, while that for the 2000 year-start survey was within ±3.5

percent. More details on the individual surveys can be found at

<http://www.hku.hk/caut/Homepage/itt/5_Reports/5_3surveys.htm>.

Both the 1999 and 2000 year-start surveys indicated a difference between the

male and female ratios of the actual population of first-year students and that of

the survey respondents. Since the differences were bigger than the respective

margins of error for the surveys, the results of the 1999 and 2000 year-start sur-

veys were weighted according to the actual gender distribution of the respective

populations of freshmen. For both surveys, a weight factor was calculated for the

responses from each of the groups of male and female students by dividing the

individual male and female percentages of the actual population by those of the

survey sample.

To investigate the extent of changes over the four years, the differences

between the findings of the first (1998) and the fourth (2001) year-start surveys

were compared, with the margin of error at the 0.05 level of the findings of the

2001 survey. If the differences exceeded the margin of error, then the changes

were significant at the 0.05 level. The maximum margin of error for a proportion

of 50 percent was calculated to be ±4.3 percent. For proportions bigger or

smaller than 50 percent, the margin of error will be smaller.

Notes on Methodology
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that the application of IT in teaching and
learning remained at a very primitive
stage. Only 10 percent of the secondary
school teachers surveyed had taught
non-computer subjects in the computer
room, and 11 percent had used com-
puters outside of the computer room
for teaching and learning.11 Similarly
low percentages of students had used
computers for learning activities in non-
computer subjects. Game-playing was
the most popular use of computers for
students at all levels. Even though the
percentages of S6 students using com-
puters to search for data and do home-
work reached 60 to 80 percent, there
was a great variation across schools in
student computer usage for learning
and communication.12 This possibly
results from the significant effect of the
school curriculum on students’ com-
puter usage patterns.

According to the SITES researchers,
schools also displayed a large disparity
in the pedagogical paradigm of IT inte-
gration. The authors of the study rec-
ommended that schools develop clear IT
policies and explicit implementation
plans, not only to encourage the desired
paradigm shift but also to encourage
parents to procure computers for stu-
dents to use at home. Embracing of IT
by school leadership would also influ-
ence teachers’ attitudes and their prac-
tices of applying IT in their classrooms.
The study suggested that schools should
offer teachers professional development
programs pedagogically oriented to IT so
that teaching and learning activities
would be organized to employ IT to
bring about the desired learning out-
comes for students. These efforts, the
study said, should be carried out hand-
in-hand with major curriculum reforms
that would consider IT integration as a
priority.

The Case of The 
University of Hong Kong

At The University of Hong Kong, five
years have passed since the Ad Hoc
Group for Learning Technologies made
their recommendations in the Final
Report in June 1997. Accomplishments
have been made at the university to cre-
ate both a “digital campus” with ubiq-

uitous and simple access to computers
and network resources, as well as a “dig-
ital culture” in campus life with the
integration of information technologies
into teaching, learning, and research.

IT Initiatives on Campus
One IT initiative implemented since

1998 is a student IT requirement for
graduation. Students may opt to take a
central IT course, “Foundations to
Information Technology,” in six modules
and receive three course credits, or pass
an IT Proficiency Test to meet the
requirement without any credit. Indi-
vidual departments have also developed
and prescribed discipline-specific courses
as meeting the IT requirement.13

In 1998, the university implemented
a campus-wide notebook computer pro-
gram to ensure that each student has 24-
hour access to a high-quality notebook
computer for education and research.
Under the program, all incoming first-
year undergraduate students have the
opportunity to purchase one of several
models of IBM ThinkPad computers at
a discounted rate, with a subsidy from

the university. The participation rate in
the notebook program averages 80 per-
cent for the four cohorts of year-one
students.14

The university has put other IT ini-
tiatives into effect in the areas of policy,
infrastructure, curriculum, and support.
These include
■ the ACITE, an academic advisory

council, to serve as a think-tank on IT
in teaching, learning, and scholar-
ship, and an IT Secretariat in support
of the Council’s work;

■ an “IT review” by an outside expert to
help formulate future IT policies;

■ a plug-and-play network, ACEnet,
with over 10,000 access points across
campus;

■ wireless LAN access, with installation
throughout the campus to be com-
plete within the next few years;

■ Teaching Development Grants to
fund projects of new ideas and
approaches of IT integration in teach-
ing and learning;

■ IT-based programs and projects inte-
grated into the curriculum of
individual disciplines, including “CIV-
CAL” of the Department of Engi-
neering, the “Geohazards” course of
the Department of Earth Sciences,
the “Virtual English Centre” of the
English Centre, the “Virtual School of
Biodiversity” of the Department of
Ecology and Biodiversity, and the
“Virtual Studio” of the Faculty of
Architecture;

■ the Centre for Information Technol-
ogy in School and Teacher Education
(CITE) in the Faculty of Education;

■ the E-Business Technology Institute
(ETI) jointly established with IBM/
Hong Kong Limited;

■ WebCT licensed as a standard Web-
based teaching platform for delivery
of information and instruction;

■ the “IT Fiesta” in 2000 and the “IT in
Education” awards program from
2001 on, activities organized by
ACITE to focus attention on IT use on
campus;

■ the Information Technology Student
Ambassadors (ITSA), initiated by the
Student Computer Society, to pro-
vide IT-related assistance to staff and
students;

There was a great variation

across schools in student

computer usage for learning

and communication.
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■ the IBM Service Centre on campus
to support users of ThinkPad com-
puters procured through the note-
book program;

■ an online student information and
registration system, Student Connect;
and

■ the Electronic Services Delivery (ESD)
system, which has created and issued
HKU digital certificates (HKU-Cert)
using public key infrastructure (PKI)
to staff and students, with the aim of
eventually achieving a paperless
campus.
All these initiatives are efforts to cre-

ate a technology-enriched learning envi-
ronment on campus that will foster inte-
gration of IT into teaching, learning,
and research.

Freshmen Home Computer
Ownership and Internet Access

With the infrastructure and IT initia-
tives in place, how ready were our fresh-
men to immerse themselves in this learn-
ing environment? The year-start surveys
provided a chance to profile incoming
students, to gauge the level of computer
ownership to determine their readiness
for learning through IT, and to trace the
trends in their skills and attitudes before
they received a university education. 

Beginning in August of 1998, as part of
its support of the notebook computer
program, the IT&T Group surveyed each
incoming class at the beginning and end
of their first year at the university.15 Stu-
dents were asked to assess their level of
competency using computers and their
familiarity with specific software packages.
Students then responded to a series of
statements concerning their attitudes
toward the use of computers in education.

As mentioned, student computer own-
ership has a strong influence on access
equity and thus on learning opportuni-
ties increasingly offered through the use
of IT. Each cohort of incoming fresh-
men was asked whether they or their
family owned a computer before enter-
ing university. Comparing the responses
from the 2001 cohort with those of the
1998 cohort shows a significant increase
— 7 percentage points — in the pro-
portion of respondents who answered
yes (see Table 1). In the 2001 cohort,

more than 99 percent of the respon-
dents owned a computer. This finding
tallies with the SITES study, which found
that 91 percent of S6 students in 1999
had a computer at home. In addition, 92
percent of the 2001 first-year respon-
dents said they had Internet connec-
tions at home, a significant increase
from the proportion of S6 students who
had Internet access in 1999 (61 percent).

After two years of matriculation
courses, some of the S6 students were
admitted to the university to become the
2001 cohort of freshmen at the univer-
sity. All of this group owned a com-
puter, and very few did not have an
Internet connection at home. In terms
of access both to computers and the
Internet, the 2001 cohort was very well
prepared for integration of IT in their
university education.

Advancement in IT Skills
The IT skills of incoming freshmen

improved significantly over the four
years of the study. At the beginning of
each academic year, incoming freshmen
were asked to rate themselves in terms
of their “current ability to use a com-

puter” from a list of five choices: expert,
significant experience, intermediate
experience, limited experience, or begin-
ner. A brief description was offered of the
types of skills relevant to each choice.16

Table 2 compares the findings of self-
reported computer competency among
the four groups studied.

Because nearly all the students had a
computer at home and had used it for
learning purposes before their university
education, it is not surprising to find that
the percentage of those possessing more
advanced computer skills has increased
significantly over the years. There were
practically no self-rated beginners in the
2001 cohort, compared to nearly 9 per-
cent in the 1998 cohort. While the pro-
portion of those labeling themselves as
having limited experience decreased by
16 percentage points from 1998 to 2001,
the percentages of those with significant
experience and intermediate experience
in the same period increased more than
10 percentage points each. Even the cat-
egory of expert saw a significant increase
of 3 percentage points. The highest pro-
portion of experts — nearly 7 percent —
was reported by the 2000 cohort.

Computer Ownership
1998 1999 2000 2001 Difference

Cohort Cohort Cohort Cohort (2001–1998)

Yes 92.0% 96.6% 99.0% 99.3% 7.3%*

No 8.0% 3.4% 1.0% 0.7% -7.3%*
* Statistically significant at the 0.05 level

Table 1

Self-reported Computer Competency
1998 1999 2000 2001 Difference

Cohort Cohort Cohort Cohort (2001–1998)
Expert 1.9% 4.8% 6.5% 5.2% 3.3%*

Significant 
Experience 15.3% 20.9% 27.9% 26.3% 11.0%*

Intermediate 
Experience 31.1% 38.1% 38.9% 40.8% 9.7%*

Limited Experience 43.1% 33.2% 23.7% 27.2% -15.9%*

Beginner 8.5% 3.1% 3.0% 0.5% -8.0%*
* Statistically significant at the 0.05 level

Table 2
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The number of software packages
that respondents knew is another mea-
sure assessing the IT skills of the group.
Figure 1 illustrates the changes in the
number of software packages known by
the four cohorts of respondents. The
mean number of software packages
known by the 2001 cohort was 10.93,
a significant increase from the 1998
cohort’s mean of 7.21, even though
the highest mean was recorded, again,
by the 2000 cohort — 11.70.

Respondents were asked whether
they had taught someone to use com-
puters. More than half of the respon-
dents from the 2001 cohort had such
experience, an increase of nearly 10
percentage points over the 1998
cohort. However, the largest proportion
of those having taught others to use
computers was found in the 2000
cohort, reported to be nearly 57 percent
(see Table 3). Together with the results
of the previous questions, one can infer
that the 2000 cohort had the best IT
skills among the four groups.

As larger proportions of freshmen
acquired more advanced computer
skills and were able to teach others to
use computers, it follows that they had
more confidence in using computers.
Two statements concerning IT attitudes
relate to this aspect: “I feel comfort-
able using computers,” and “I am fear-
ful about computer use.” Tables 4 and
5 show the results for these two state-
ments in the four year-start surveys.

Comparing the responses from the
four cohorts, respondents’ confidence
in using computers increased signifi-
cantly year by year. Nearly three quar-
ters of the respondents from the 2001
cohort agreed that they felt comfort-
able using computers. This was an
increase of 10 percentage points from
the nearly two-thirds in the 1998
cohort. The proportions of respondents
who disagreed and who were unde-
cided each decreased by 5 percentage
points from 1998 to 2001 (see Table 4).

Those who disagreed with the state-
ment “I am fearful about computer
use” accounted for a similar change
(from 67 percent to 75 percent)
between 1998 and 2001. There was
also a decline of 5 percentage points

Changes in IT Skills

Figure 1
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Experience Teaching Others to Use Computers
1998 1999 2000 2001 Difference

Cohort Cohort Cohort Cohort (2001–1998)

Yes 41.8% 56.0% 56.7% 51.3% 9.5%*

No 58.2% 44.0% 43.3% 48.7% −9.5%*
* Statistically significant at the 0.05 level

Table 3

“I feel comfortable using computers.”
1998 1999 2000 2001 Difference

Cohort Cohort Cohort Cohort (2001–1998)

Agree 63.3% 69.7% 73.6% 73.5% 10.2%*

Disagree 15.8% 11.1% 13.3% 10.9% −4.9%*

Undecided 20.9% 19.2% 13.1% 15.6% −5.3%*
* Statistically significant at the 0.05 level

Table 4

“I am fearful about computer use.”
1998 1999 2000 2001 Difference

Cohort Cohort Cohort Cohort (2001–1998)

Agree 18.1% 15.2% 13.7% 15.0% −3.1%*

Disagree 66.8% 71.2% 70.4% 74.8% 8.0%*

Undecided 15.2% 13.5% 15.8% 10.2% −5.0%*
* Statistically significant at the 0.05 level

Table 5
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from 1998 to 2001 in the proportion
of respondents who expressed inde-
cision over the statement (see Table 5).
The study clearly showed that incom-
ing freshmen became increasingly con-
fident in using computers over the
four years studied.

Changes in IT Attitudes
In each of the surveys, students were

presented with a list of statements con-
cerning their attitudes toward general
and educational computer use. They were
asked whether they agreed or disagreed or
were undecided about each of the state-
ments. The list of statements can be found
on the IT&T Surveys and Reports Web site
<http://www.hku.hk/caut/Homepage/
itt/5_Reports/5_3surveys.htm>.

Computer Use in Education. Although
access to computers has become increas-
ingly ubiquitous — as reflected by the
growth in the number of students who
reported family or personal computer
ownership — larger proportions of
respondents have become doubtful
about the effectiveness of computer use
in their studies. The 2001 cohort indi-
cated nearly unanimous support for the
importance of traditional pedagogical
practices, in the form of lectures and
class discussions. Even as computer use
has become commonplace in the learn-
ing environment, students have come
to believe that computers are helpful
only as tools in the learning process. Stu-
dents communicated increased skepti-
cism that use of computers alone could
make learning easier and more efficient.

Compared to four years ago, 2001 saw
an increase of 8 percentage points in
the proportion of respondents who
agreed with the statement “Computers
do not replace the need for lectures and
discussions in class.” In addition, those
who were undecided increased by 7 per-
centage points (see Table 6).

Moreover, 70 percent of the 2001 cohort
agreed with the statement “Computers
will make learning easier and more effi-
cient.” This was a decline of nearly 7 per-
centage points from the 1998 support-
ers. The proportion of those who
expressed indecision in the 2001 survey
increased by 4 percentage points (see Table

7). It is also interesting to note that
although the 2000 cohort had the
strongest computer skills, they had the
smallest percentage who agreed that com-
puters would make learning easier and
more efficient. Clearly, students viewed
computers as instruments for learning
and believed that the attainment of
desired learning outcomes did not depend
solely on mastery of computer skills.

Three other statements that imply a
positive attitude toward the use of com-
puters consistently received support
from a majority of survey respondents,17

further reinforcing the notion that com-
puter use was viewed as helping to attain
more advanced educational goals.

Common Myths of New Technolo-
gies. The ubiquity of computers seems
to have gradually dispelled the mystery
surrounding technology and the halo
effect of its application in education. In
the surveys, support for the statement
“Use of computers could make the aca-
demic climate at HKU more intellectu-
ally exciting” dropped a significant 21
percentage points from the 1998 survey
to the 2001 survey (see Table 8). At the
same time, there was an increase of 10
percentage points in the 2001 cohort
who disagreed with the statement.

Meanwhile, respondents have become
less skeptical about the negative effects
of computer use on human interactions.

“Computers do not replace the need for lectures and
discussions in class.”

1998 1999 2000 2001 Difference
Cohort Cohort Cohort Cohort (2001–1998)

Agree 82.0% 86.3% 89.1% 90.2% 8.2%*

Disagree 5.0% 5.7% 3.7% 3.4% −1.6%*

Undecided 13.0% 8.0% 7.2% 6.3% −6.7%*
* Statistically significant at the 0.05 level

Table 6

“Computers will make learning easier and more
efficient.”

1998 1999 2000 2001 Difference
Cohort Cohort Cohort Cohort (2001–1998)

Agree 76.8% 72.9% 67.5% 70.3% −6.5%*

Disagree 5.7% 6.1% 11.7% 8.2% 2.5%*

Undecided 17.5% 21.1% 20.7% 21.5% 4.0%*
* Statistically significant at the 0.05 level

Table 7

“Use of computers could make the academic climate at
HKU more intellectually exciting.”

1998 1999 2000 2001 Difference
Cohort Cohort Cohort Cohort (2001–1998)

Agree 59.9% 48.5% 40.0% 38.5% −21.4%*

Disagree 11.5% 17.3% 26.0% 21.1% 9.6%*

Undecided 28.7% 34.2% 34.0% 40.4% 11.7%*
* Statistically significant at the 0.05 level

Table 8
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In 2001, 65 percent of respondents dis-
agreed with the statement “I fear that
computers could negatively affect the
way I interact with people” — an
increase of 10 percentage points over
1998 (see Table 9). The stereotypical
image of a nerd typing away on a com-
puter without any face-to-face interac-
tion with other people no longer haunts
our freshmen, who had generally posi-
tive attitudes about the effect of com-
puter use on interpersonal relationships.

A consensus was not reached, even
after four years, on whether the learn-
ing process would be rendered imper-
sonal through the use of computers.
Opinion has remained largely split
regarding the statement “Use of com-
puters in teaching made the learning
process impersonal.” There was an
increase of 7 percentage points in the
proportion of respondents who agreed
in 2001, reaching more than one third.
Another third was undecided, after a
decline of 8 percentage points from
1998 (see Table 10). It will be interest-
ing to see if entering students in the
coming years gradually agree on this
issue.

Staff Development 
and Support

If student preparation for use of IT
is instrumental to the effective inte-
gration of IT in university education,
then staff development and support
should be given equal, if not more,
weight. Despite the Ad Hoc Group’s
recommendation to devote new
resources to staff development, tech-
nical support, and curriculum devel-
opment, cuts in government funding
have forced the university to bring
focus on more efficient and econom-
ical staff development efforts. Another
recommendation of the IT and Teach-
ing Task Force — to give notebook
computers to select staff to encourage
the development of relevant curric-
ula — also was not implemented.18

Innovative educational programs
have, nevertheless, been developed for
classroom use. These changes in teach-
ing practices have resulted from the
efforts of individual teaching staff. Lec-
ture and tutorial sessions, supplemented
by the newly developed IT-based learn-
ing initiatives, still primarily deliver the
core curriculum. To address the issue

of staff development and to further
enhance IT integration into the cur-
riculum, the university is implementing
CAUT’s proposal19 of distributed staff
development, allowing for distributed
support for academic staff who use IT.
Other recommendations are being con-
sidered in the university’s current strate-
gic planning efforts.20

As for IT support services, the find-
ings of the Faculty IT Support Survey
in 1998 revealed that these services
were offered then on a very basic level,
and different faculties and departments
usually employed a problem-based
treatment to ad-hoc issues.21 The study
called for central coordination of plan-
ning efforts, which is still one of the
focal points of proposed IT strategies
recently discussed on campus.

Conclusion
In each year of the study, HKU’s

incoming students have reported higher
levels of computer skills than students
of previous years. The respondents’ level
of confidence in using computers has
improved greatly, and more students
have already had some IT training
before starting their university educa-
tion. Increasing ownership of personal
computers and the changes brought
about by the government initiatives are
two possible explanations for this trend.

Despite higher levels of computer skills
among incoming freshmen, however,
they were more inclined to view com-
puters only as a tool to achieve more
advanced educational goals. Rather than
an end to the educational processes,
computer use is seen as a means.

Hong Kong is a late starter in draw-
ing up a master plan for incorporating
IT in education compared to coun-
tries like Japan and the United States.
Even though the IT in Education Strat-
egy called for a community-wide cul-
ture change and introduced initiatives
to create a technology-enriched learn-
ing environment in schools, the
desired paradigm shift has not
occurred. It remains to be seen
whether the proposed curriculum
reform will have any significant effect
on full integration of IT in primary
and secondary school education.

“I fear that computers could negatively affect the way
I interact with people.”

1998 1999 2000 2001 Difference
Cohort Cohort Cohort Cohort (2001–1998)

Agree 20.3% 19.1% 17.6% 16.1% −4.2%*

Disagree 55.3% 57.9% 61.5% 64.9% 9.6%*

Undecided 24.4% 23.0% 21.0% 19.0% −5.4%*
* Statistically significant at the 0.05 level

Table 9

“Use of computers in teaching made the learning
process impersonal.”

1998 1999 2000 2001 Difference
Cohort Cohort Cohort Cohort (2001–1998)

Agree 33.7% 34.7% 34.4% 40.2% 6.5%*

Disagree 25.4% 24.1% 28.9% 26.5% 2.4%

Undecided 41.0% 41.3% 36.7% 33.3% −7.7%*
* Statistically significant at the 0.05 level

Table 10
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A review of IT integration at The
University of Hong Kong has exposed
a situation that mirrors the current
territory-wide condition. Many
resources were dedicated to the devel-
opment of the infrastructure, net-
working, and computing facilities
needed, but fully IT-based programs
have only been offered in individual
classrooms because of a lack of related
staff development and support pro-
grams. Overall, IT planning and man-
agement have yet to take the place of
current practices, which are of an indi-
vidual and ad-hoc nature.

As HKU approaches the fifth year of
implementing the notebook computer
program, the university must review
the social and technological changes
that have influenced our incoming
students’ computer skills and their atti-
tudes toward the use of IT in education.
It is also time to seriously consider
measures to encourage and support
staff in their IT efforts, possibly by
establishing university policies and
guidelines for formal recognition and
reward. In the coming year, a full
review of the notebook program, as
well as the creation of a new strategic
plan for IT development, should take
these issues into account. e
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